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5. INTRODUCTION TO SÁMI EDUCATION

,1752'8&7,21

The aim of the chapter is to analyse the main characteristics of Sámi education,
such as issues experienced by teachers and students on the day to day basis, and
to illustrate the understanding of Sámi educational experience on the basis of the
interaction between Sámi youths and teachers. It is found that the teaching approach
that is inspired by the cultural aspects is likely to improve the Sámi education.
Moreover, the individual need of native peoples’ education has grabbed the attention
with the increased awareness about educational sovereignty. Therefore, due to its
relevance nature, it has become more important to develop education for native
people than ever as Sámi language is found to be seriously at risk of extinction. The
teaching concerning Sámi language and Sámi-speaking education must be designed
after considering pedagogical, culturally sensitive solutions while planning, realising
and executing. The Sámi are native peoples living in mid and Northern Sweden and
1RUZD\1RUWKHUQ)LQODQGDQGRQWKH.ROD3HQLQVXODLQ5XVVLD
Education and its content have great power because they can consciously guide
WKHGHYHORSPHQWDQGGLUHFWLRQRIDVRFLHW\ 3LQDU6DUMDODSS± 
In the Nordic welfare states, education is seen as a tool for national unity, social
equality and social justice. As such, education has acted as a means of preventing
exclusion. However, the idea of what constitutes good and/or bad education is
relative. For the Sámi, the importance of education has been twofold. The education
policy of the Nordic welfare states has provided the opportunity for a high level of
education and thus a good livelihood; however, schools have also acted as effective
assimilation tools and catalysts for consolidating and merging identities. Thus, for
many Sámi people, schooling has meant participating in formal education, civilising
assumptions, the assimilation of their culture and, in some cases, the loss of the Sámi
language. History has shown that the introduction of schooling has led to the dilution
of people’s contact with the Sámi culture’s deep nuances, such as their worldviews,
WUDGLWLRQDO NQRZOHGJH DQG VRFLDO QHWZRUNV :DUV GLVHDVHV DQG VHSDUDWLRQ
from their families all complicated Sámi children’s lives until the middle of the
WKFHQWXU\
7KHDLPRIWKLVFKDSWHULVWRH[SORUH6iPLHGXFDWLRQLQIRXUFRXQWULHV¶±)LQODQG
Norway5XVVLDDQG6ZHGHQ±V\VWHPVZLWKDIRFXVRQWKHSULPDU\LVVXHVWKDWSXSLOV
and teachers confront daily. The authors of this chapter are specialists in Sámi education.
7KHILUVWDXWKRU5DXQD5DKNR5DYDQWWL3K'LVD6iPLVFKRODUDQGKHUIDPLO\KDV
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ORQJ EHHQ OLYLQJ LQ WKH 8WVMRNL FRPPXQH *iPDVPRKNNL YLOODJH DQG ZRUNLQJ DV
UHLQGHHU KHUGHUV 6KH KDV VWXGLHG DV D SULPDU\ VFKRRO WHDFKHU LQ *XRYGDJHDLGQX
Norway at the Sámi University of Applied Sciences and completed both her
master’s and doctoral theses at the University of Lapland. The second author,
Pigga Keskitalo, PhD, is a Docent at the University of Helsinki and a Sámi scholar
IURP 8WVMRNL 6KH FXUUHQWO\ OLYHV LQ WKH (QRQWHNL| 3HOWRYXRPD YLOODJH ZLWK KHU
husband, a reindeer herder. She is an Associate Professor at Sámi University of Applied
Sciences and leads Sámi primary school teacher education master’s programmes for
JUDGHV±DQG±6KHZDVDGRFWRUDOVWLSHQGLDWHRI6iPL8QLYHUVLW\RI$SSOLHG
Sciences, and she earned her PhD at the University of Lapland. She has been
ZRUNLQJVLQFHDVDSDUWWLPHVFKRODUDWWKH8QLYHUVLW\RI/DSODQGVXSHUYLVLQJ
Sámi PhD and master’s students and giving lectures/teaching on Sámi education.
Both authors also work with Sámi education related research and development
projects.
Understanding the civilisation processes of the Sámi can be understood as a form
RIFXOWXUDOFRORQLDOLVP .HVNLWDORHWDO /DNRPlNL  FDOOVWKH6iPLDQ
example of cultural colonialism, but often has also talked about colonisation of the
mind. One form of mind colonisation is epistemic violence, which is a structural
and hidden form of colonisation on knowledge and information systems that is
manifested, among other things, as unbalanced power relations and the legitimacy of
(XURFHQWULFNQRZOHGJH .XRNNDQHQ )LUVWWKURXJK&KULVWLDQLW\DQG
later through nationalism, globalism and western values, the spiritual and cultural
traditions of the Sámi have been partly abandoned, and the Sámi language, which
contains several Sámi languages, has actually diminished in favour of mainstream
ODQJXDJHV VHH/HKWRODS 
Sámi pedagogy, Sámi education and Sámi schools are vague terminologies.
However, the terminology of a Sámi school is already present in countries such as
Norway and Sweden. In Norway, it is considered as the school system located in
the administration area of the Sámi language. Here, the Sámi curriculum is mainly
SXUVXHG LQ WKH VFKRROV WR WHDFK WR VWXGHQWV RI WKH GLVWULFW:LWK WKH HYROXWLRQ RI
the human right status of the Sámi people, there has been a further advancement in
the legislation regulating Sámi language education, particularly in the last decade.
In Finland, the legislation provides safety to the Sámi language by regulating the
rights of every student living in a Sámi to receive education in a Sámi language.
According to the Finnish primary school curriculum, teaching approach and methods
used in the primary school must focus upon Sámi culture in supporting the cultural
identity of Sámi students. In this regard, a new curriculum is designed along with
the existing local curriculum. In Norway, the Sámi school is an inclusive school
system having a Sámi curriculum with an administrative area for Sámi’s language
$LNLR3XRVNDUL.HVNLWDOR0llWWl 8XVLDXWWL ,Q5XVVLDWKHVLWXDWLRQ
LVPRUHFKDOOHQJLQJ7KH6iPLODQJXDJHWHDFKLQJZDVIRUELGGHQ±DQGLWLV
VHUYHGQRZFRXSOHRIKRXUVLQ/RYR]HUR .RWOMDUFKXN 



