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7. PROMOTING MULTILITERACY IN THE
FINNISH EDUCATIONAL SYSTEM

,1752'8&7,21

In Finland, the national core curriculum plays an important developmental role in
the school system. The curriculum serves as an administrative steering document,
but it also sets out objectives and core teaching content for all subjects. The core
FXUULFXOXP IRU WKH EDVLF HGXFDWLRQ OHYHO ZDV UHQHZHG LQ  DQG IRU WKH XSSHU
VHFRQGDU\VFKRROOHYHOLQ7KHSULQFLSDOJRDOZDVWRVWURQJO\LQIOXHQFHFKDQJH
in school culture and learning environment, and to provide teachers with a tool for
GHYHORSLQJWKHLUSHGDJRJLFDOSUD[LV 9LWLNND.URNIRUV 5LNDEL 
One key development in the new curricula is the declared goal linking learners’
WUDQVYHUVDO FRPSHWHQFHV WR VXEMHFWVSHFLILF REMHFWLYHV )LQQLVK 1DWLRQDO %RDUG RI
(GXFDWLRQ )1%( DE )RUH[DPSOHZKHQWKHWHDFKHUGHILQHVVXEMHFW
related learning goals, competence development objectives should also be defined. As
a multi-layered concept, competence comprises cognitive, skill-based and affective
FRPSRQHQWVWKDWLQFOXGHNQRZOHGJHVNLOOVDWWLWXGHVYDOXHVDQGHWKLFV %LQNOH\HWDO
)1%(DE 7RPHHWIXWXUHFKDOOHQJHVPXFKRIWKHIRFXVLVRQFURVV
FXUULFXODUFRPSHWHQFHVDQGZRUNDFURVVVFKRROVXEMHFWV +DOLQHQ+DUPDMD 0DWWLOD
  7KH UHQHZHG FXUULFXOD LGHQWLI\ VHYHQ FURVVFXUULFXODU FRPSHWHQFH DUHDV IRU
EDVLF HGXFDWLRQ DQG VL[ IRU XSSHU VHFRQGDU\ HGXFDWLRQ 7DEOH   ,Q ERWK FDVHV
multiliteracy is included as one of the transversal cross-curricular competences.
%RWKFXUULFXODKLJKOLJKWWKHLQWHUFRQQHFWLRQVEHWZHHQFRPSHWHQFHDUHDV +DOLQHQ
+DUPDMD  0DWWLOD   :LWK UHJDUG WR PXOWLOLWHUDF\ WKH OLQNV EHWZHHQ ³,&7
competence” and “Technology and society” are obvious in light of the ongoing
digitalization of society, as competence in information and communication technology
,&7 LVDFUXFLDOFLYLFVNLOOERWKLQLWVHOIDQGDVDQHOHPHQWRIPXOWLOLWHUDF\ )1%(
D ,QDOOJUDGHV,&7LVERWKDQREMHFWDQGDWRROIRUOHDUQLQJDFURVVVXEMHFWVDQG
multidisciplinary learning modules. In the core curriculum for basic education, ICT
LQFOXGHVIRXUFRQWHQWDUHDV  SUDFWLFDO,&7FRPSHWHQFHDQGSULQFLSOHVRIXVLQJ
,&7  UHVSRQVLEOHVDIHDQGHUJRQRPLFXVHRI,&7  XVHRI,&7LQLQIRUPDWLRQ
PDQDJHPHQWDQGLQH[SORUDWRU\DQGFUHDWLYHZRUNDQG  XVHRI,&7LQLQWHUDFWLRQ
DQG QHWZRUNLQJ )1%( D 5XRNDPR .RWLODLQHQ .XSLDLQHQ  0DDVLOWD
 )URPWKHSHUVSHFWLYHRIPHGLDHGXFDWLRQLWVHHPVHVSHFLDOO\LPSRUWDQWWKDW
students develop a critical understanding of the role of media and digital tools for
communication in daily life, and that they can work creatively and exploratively
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Table 7.1. Cross-curricular competences in the Finnish national core curricula
Cross-curricular competences in the
national core curriculum for basic
education )1%(D

Cross-curricular competences in
the national core curriculum for
upper secondary education
)1%(E

7KLQNLQJDQGOHDUQLQJWROHDUQ 7
Cultural competence, interaction, and
VHOIH[SUHVVLRQ 7
6HOIFDUHDQGPDQDJLQJHYHU\GD\OLIH 7
Multiliteracy 7
ICT competence 7
:RUNLQJOLIHVNLOOVDQGHQWUHSUHQHXUVKLS 7
Participating, influencing and
EXLOGLQJDVXVWDLQDEOHIXWXUH 7

Active citizenship, entrepreneurship,
and the world of work
:HOOEHLQJDQGVDIHW\
Sustainable way of life and global
responsibility
Knowledge of cultures and internationality
Multiliteracy and the media
Technology and society

with ICT affordances. ICT provides students with tools for visualizing their own
thoughts and ideas in multiple ways, developing thinking and learning-to-learn skills
as well as multiliteracy competence.
In this chapter, we will define and explore the concept of multiliteracy both
theoretically and practically by addressing the following questions. How is multiliteracy
defined in the Finnish national core curricula for basic and upper secondary education?
How is multiliteracy defined in the research literature? Based on these definitions, how
can teachers promote their students’ multiliteracy through their teaching practices?
08/7,/,7(5$&<,17+(&25(&855,&8/$$1',17+(/,7(5$785(

In the Finnish national core curricula, multiliteracy is defined as the competence to
interpret, produce, and make a value judgement across a range of different texts, helping
students to understand different modes of cultural communication and to build their
personal identity. The concept of multiliteracy is based on a broad understanding of
“texts” as entities expressed through verbal, visual, auditory, numeric, and kinaesthetic
symbol systems and their combinations. Multiliteracy does not refer to content and
separate goals but is a goal in itself: a unit comprising information, competences,
YDOXHVDWWLWXGHVDQGPRWLYHVWKDWWKHPRGHUQFLWL]HQVKRXOGSRVVHVV )1%(D 
7KH FRQFHSW RI PXOWLOLWHUDFLHV GDWHV EDFN WR  ZKHQ WKH 1HZ /RQGRQ
*URXS SXEOLVKHG DQ DUWLFOH GHDOLQJ ZLWK WKH SHGDJRJ\ RI PXOWLOLWHUDFLHV :KLOH
some researchers view multiliteracy as a set of communication abilities, it is also
conceptualized and analyzed as a pedagogical approach, which differs from the
definition in the Finnish core curriculum. Multiliteracies are most often examined in
the context of teaching practices and pedagogical questions and content. The concept
of multiliteracy is problematic; the Anglo-American tradition refers to multiliteracies,
and in particular to the pedagogy of multiliteracies. In the literature, multiliteracies


